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Fifth Street Mural,
A VPA Faculty/Student Collaboration
Students and Faculty Create 
“Signs and Symbols” 
Mural Art
Students in VPA’s Advanced 
Painting Class have been col­
laborating under the direction of 
Johanna Poethig (multi-year 
lecturer, VPA) to produce the 
mural art on Fifth Street. The 
mural has already transformed 
an ugly retaining wall into a 
work of art, and as the mural 
has turned the corner, it begins 
to near the first stages of com­
pletion.
The collaborative mural process 
began about two years ago with 
research and design. The mu­
ral’s design is based on several 
different aesthetic ideas, and is 
being developed by many stu­
dents across campus and over
four semesters. During the 
design process, students 
campus-wide were invited to 
give their suggestions and 
ideas for design and subject 
for the mural. Then students 
in Johanna’s drawing class 
(2d Fundamentals) began 
working on the actual design 
process.
The theme of the transforma­
tion of Fort Ord into an edu­
cational institution is ingen­
iously woven together in this 
work of art by the use of
iconography, symbols, color, 
and design. The new sym­
bols are carefully thought 
out and relate to the textual 
excerpts from the Vision 
Statement, heralding the fu­
ture, while respecting the
past. The symbols are drawn 
from modem and contempo­
rary art movements both 
stylistically and conceptu­
ally.
“The whole process with the 
students has been highly 
collaborative from the start,” 
says Johanna. “The students 
and I began the design stage 
by researching the history of 
the Fort Ord campus and the 
signs left behind by the mili­
tary. The students photo­
graphed the painting that
was left, and we began to see 
the project as a way to talk 
about transformation, re­
creating what was there in 
the context of the Vision 
Statement. It’s encouraging 
that it was mostly the stu­
dents who wanted to use the 
ribbon idea and put the Vi­
sion Statement into it. They 
picked out sections of the 
Vision Statement and found 
images to go with each sec­
tion.”
Collaboration on the mural is 
taking place not just on the 
design and thematic level, 
but also in the actual paint­
ing. Johanna explains that 
“composition, color, and 
skill all need to be harmoni­
ous. We aim to work to­
wards a finished mural that 
is all of the same quality.
The whole key in collabora­
tive efforts with students is 
to give students more confi­
dence in themselves so that 
the quality of the work bal­
ances out.
(continued on page 5)
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Focus on Collaborations
On-Campus Collaborations 
Part One of a Two-Part Series: On-Campus and 
Campus-Community Collaborations
By Annette March
In this issue, you will read examples of the 
varied, inspiring, and creative collabora­
tions that are taking place on our campus. 
William M. Plater (95) has noted that col­
laboration is a “useful organizational re­
sponse” to the challenges of present-day 
institutions of higher education.
C. David Lisman (98) has suggested that 
strong collaborations include these quali­
ties: 1) a shared commitment to a shared 
vision, values, and goals 2) a shared com­
mitment to the partnership 3) a shared basis 
of respect between and among the partners 
4) commitment to a long-term, serious, and 
sustained partnership, focused on deepening 
and broadening relationships 5) partner­
ships based on mutual and common benefit 
6) involved institutional structures that pro­
mote institutional change and ongoing inno­
vation and 7) commitment to cooperation 
and collaboration among partners.
Talking with many faculty and staff during 
my research for this issue, I found that this 
spirit of collaboration informs much of the 
cooperative work that is being done on our 
campus. For instance, while the CSU struc­
ture does not provide committed support 
and resources for collaborative teaching, 
some faculty on campus are nevertheless 
co-teaching successfully. In some cases, 
such as ULR learning communities, institu­
tional infrastructures, wisely built into the 
university's design by founding faculty, not 
only allow us, but require us to collaborate 
closely, within Institutes, across disciplines 
and across Institutes and programs. In spite 
of the heavy workloads under which we all 
labor, I found a wide-spread commitment to 
collaboration all across campus.
Practicing the qualities of true collaboration 
leads to strong communities. As Jan Tom­
kins has remarked, “I believe the majority 
of human beings, even if they’ve been so­
cialized to a different norm, work most hap­
pily when they belong to a community that 
is there to support, encourage, and appreci­
ate them” (92). Shared commitments, vi­
sions, and goals infuse many of the collabo­
rations you will read about here. You will 
also find deep respect among collaborating 
members, as well as willingness and skill 
for cooperative efforts.
The partnerships described here suggest 
some of the range and scope of the coopera­
tive labor being conducted in our university. 
But, some of the most important kinds of 
collaboration are not represented in this 
issue. Everyday, across campus, lively col­
laborations are taking place among stu­
dents, and between students and faculty in 
our classrooms and outside of classrooms. 
Students are engaging in peer group work, 
collaborative projects, peer tutoring, and 
other interactive learning. Teaching can 
itself be conducted as collaboration, when 
classroom environments foster student/ 
student and faculty/student respect, mutual 
concerns, and cooperation. As Steve Levin­
son pointed out when I spoke with him 
about his work with TAT students, 
“collaboration with students is about in­
volved student learning. The environment 
you create in the classroom allows this col­
laboration to happen.”
I decided to devote two issues of this news­
letter to collaborations, since our university 
is engaged in a wide variety of partnerships, 
planning an issue each for on-campus and 
campus/community partnerships. However, 
during the research for this issue and plan­
ning for the next issue, I found that the dis­
tinction between on-campus and campus/ 
community collaborations is an even more 
artificial one than I imagined. Collabora­
tions on our campus are almost always en­
visioned as multi-dimensional and follow 
the Vision Statement by partnering with 
community as well as campus members.
For instance, the Service Learning Insti­
tute’s faculty, USAs, and staff do not distin­
guish between their on-campus and their 
community partnerships. Rather, they see 
them as all part of a multi-dimensional part­
nership among diverse contributors. Dawn 
Gibson-Brehan of the World Theater and 
Richard Bains and MPA initiate their part­
nerships among staff, faculty, students, and 
guest artists from the community.
That these collaborations are all-of-a-piece 
seems exactly as it should be, but I have 
nevertheless persevered with my original 
concept, using it to manage the vast amount 
of information there is to offer you about 
the wide scope of CSUMB collaborations.
I hope you will be informed by the many 
kinds of exciting collaborations that are in 
place on campus and that you will be in­
spired to form new collaborations of your 
own with others of like commitments. I 
encourage you to send me information 
about your own campus/community part­
nerships to feature in the September 2002 
issue. ®
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World Theater/Music & Performing Arts Collaboration
Dawn Gibson-Brehon, the new Director of 
the World Theater, has been working closely 
with Richard Bains, Director of Music and 
Performing Arts, to bring students the kinds of 
learning experiences that will give them 
knowledge, experience, and exposure to a 
variety of artists, then work, and their exper­
tise in their fields.
Dawn explains that "the World Theater is a 
teaching program. The artists come in to teach 
students how to work with artists and compa­
nies, so that students learn how the theater 
operates.” In the new Presenting Program, the 
World Theater invites professional artists to 
come to campus not only to provide perform­
ances, but also to offer services to the stu­
dents. To implement the Presenting Program, 
Dawn has informed herself about the needs of 
the academic programs. She looks at the needs 
of the Institute she is working with and re­
searches artists based on the needs of the aca­
demic program.
Dawn and Richard have begun work recipro­
cally so that artists brought to the campus
meet the particular needs of the MPA pro­
gram and its students. She asks MPA, “How 
can a particular performance help with the 
accreditation process for the degree program? 
What attracts students to the program? How 
can the performance bill for the year comple­
ment, not duplicate, what MPA is doing that 
year? How can the bill expand the breadth of 
experience for MPA students?”
Once Richard and Dawn have identified the 
needs of MPA, Dawn uses the criteria to se­
lect performance artists. “Artists in the Pre­
senting Program are expected to not just per­
form their work, but to offer lecture- 
demonstration workshops for the students. So 
they need to be able to talk with and present 
well to students. The artists also need to be 
able to work with a diverse student body, 
knowing how to reach all students and teach 
all students,” she explains.
The goal of MPA and the World Theater is to 
bring artists in to share their work and to give 
context to the work. “Then, students who are 
going into performance professionally can
become ‘arts literate,’ ” Dawn says.
“Students need to be able to talk about the 
works, although not necessarily to like them. 
The artists help students to develop a context 
for the art.”
“When ODC San Francisco came to campus 
earlier this semester, they received time in 
the theater to perform, and in return, students 
were involved in the preparations for the per­
formance,” Dawn elaborates. “The artists 
visited the MPA Expressive Arts Music Sur­
vey class to give a context for their work.
The students got a chance to work with a 
world-renowned artist, and lighting designer 
Alexander Nichols, to learn about lighting 
and about working with a professional in the 
business. During the week that the company 
was on campus, students worked with Nich­
ols to create the lighting for the show. Stu­
dents also went to San Francisco to see the 
work of the dance company, and to talk with 
the company about the lighting there. They 
will be able to put that on their resumes, once 
they start to become professionals in the busi­
ness.” SI
Student University Service Advocates/Faculty 
Collaborations
Viana-Tlanecilo Torres and Pamela 
Motoike describe themselves as co-teachers 
and co-facilitators in the classroom. Pam, 
Faculty Coordinator of Introduction to Ser­
vice Learning Instruction, and Tlanecilo. a 
University Service Advocate (USA) in the 
Service Learning Institute have worked to­
gether over two semesters to teach two sec­
tions of the SL 200 course focusing on after­
school programs and educational equity.
USAs in the Service Learning Institute (SLI) 
are trained in a month-long summer leader­
ship academy, and take on a variety of roles 
within the Institute. Some USAs work in the 
community organizations as liaisons between 
the service learners, faculty and community 
organizations. Other USAs are based on 
campus, working on special projects within 
SLI, and some USAs are partnered with fac­
ulty in Community Participation ULR 
courses and in service learning courses in the 
major. This semester, three USAs are part­
nered with faculty in 3 major-based courses 
in IMIE, HWI, and HCom.
This semester, two other USAs are “on call” 
for the community participation ULR 
courses. The CPULR-based USAs attend 
the CPULR weekly Teaching Seminar and 
are vital contributors to the discussions about 
pedagogy and teaching practice. Some USAs
recently helped to design and facilitate a 
workshop for HCom and CPULR faculty on 
Race and Pedagogy.
Pam and Tlanecilo first worked together in 
Fall 2000.
Pam: That semester was my first one at 
CSUMB and Tlanecilo’s first semester as a 
USA. I relied heavily on Tlanecilo’s experi­
ence as a student at CSUMB and as an ex­
perienced student in service learning classes.
Tlanecilo: Working with Pam is easy. We 
established a relationship before the class 
started. We had barely met, and so we knew 
that it was important to get to know each 
other in the weeks before classes began. Be­
fore that first semester, we would talk a lot 
before the class met about my role in that 
session, in order to figure out how to work 
together. But once in class, Pam would just 
ask me, “What do you think?” and the co­
teaching collaboration just started to happen 
naturally.
Pam: We also spent time after class figuring 
out together what was and wasn’t working, 
and how much I could push people in the 
class. I would ask Tlanecilo, What do you 
think happened there? And Tlanecilo would
say, “I don’t think that we got very deep.” 
That kind of feedback from her is such a 
valuable part of our collaboration. Tlanecilo 
is so bright and articulate, and is a great role 
model for other students. She gives them a 
way to approach social justice issues in a 
thoughtful way. She’s also a role model as a 
student who has been out in the community 
and who takes service learning very seri­
ously.
Tlanecilo: In the beginning, I took a big part 
in organizing the class and the discussion, 
and Pam asked me for feedback on the new 
syllabus she was creating. In class, Pam 
leaves the floor open to me to express ideas 
and to be involved as a co-facilitator.
Pam; The first semester, Tlanecilo did a lot 
of the opening exercises in class. In the first 
weeks, she was in charge of the first 10 or 
15 minutes of every session. She would 
come up with interesting and great icebreak­
ers. While she was doing that, I was a par­
ticipant in the class. The second time we 
taught together, Tlanecilo decided she 
wanted to participate in a more integral way. 
So she took on more of the teaching roles. 
She would bring in something on her own 
that was just all hers.
(continued on page 9)
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Writing Collaboratively:
A Conversation with Angie Ngoc Tran and Adrian Hull
I’m always interested in the way that writ­
ers write, so before we talk about your col­
laborative writing, I’d like to ask each of 
you how you would describe your own 
writing process.
Angie Ngoc Tran 
(Assistant Professor, SBSC)
Angie: The first thing I do is to read the 
literature to inform myself about the field 
or the issue that I feel passionate about. 
That inspires and reorients me to stay fo­
cused on writing. I need to have a good 
focused block of time to write, and to 
warm up. Reading is the warm up for me. 
Once I’m warmed up, I can write more 
productively.
I often construct an outline to stimulate 
arguments for myself, and to think about 
how I would first explain the main argu­
ments from the interviewees’ perspectives. 
I think about how to explicate in theoreti­
cal terms the extent to which some theories 
can illuminate those stories. But I don’t get 
stuck with my structure. I constantly have 
a dialogue with myself and with my col­
leagues and students, so it’s a dynamic 
process of conversation. I love getting 
feedback from my colleagues and students.
I do many drafts, to make my arguments 
more coherent and strong, to cut down on 
redundancies and to bring the human face 
into my own writing. I have become even 
more interdisciplinary after 6 years at 
CSUMB, and I’ve started to use qualitative 
methodology, to bring in the human side. I 
embed narratives from the interviews. I’m 
very conscious of the integrity in using 
both qualitative and quantitative method­
ologies.
I generate ideas while walking. I love to 
walk in the back country on campus. And 
also doing creative writing is helpful to 
generate ideas. In 1999 in Viet Nam, I did 
a lot of creative writing. I would visit his­
torical and cultural sites, explore, talk to 
local people, and then write my impres­
sions. I found it such a liberating experi­
ence doing that. When I was in Viet Nam, 
I wrote in my mother tongue, in Vietnam­
ese, because it came directly from my 
heart, and then I translated it into English. 
So, creative writing is a way to inspire my­
self. For both creative and academic writ-
ting, when I am inspired by a topic I make 
a passionate introduction. That introduc­
tion usually sticks.
Adrian Prentice Hull 
(Lecturer SBSC)
Adrian: I start with a puzzle or a question. 
It can “appear,” and I ask, why is there a 
relationship between these two? Or, I find 
something that piques my interest. My 
training is in political science, so I see what 
the literature in my field has to say on the 
topic. I check a variety of sources. I bring 
in qualitative methodology, a method of 
seeing the world though oral histories, eth­
nographies, and textual analysis. This is 
one set of tools, but then I ask what other 
tools I can use.
I write from the moment the question oc­
curs to me. I keep my “palm pilot” with 
me all the time and scribble down ideas. 
Then I do a draft and keep a written narra­
tive on the computer. “Story” doesn’t 
mean fiction here, but it is the narrative that 
encompasses that event. As I draft, things 
get added on, so it’s a discursive process— 
much more discursive than my training in 
political science. It’s more rewarding. I’m 
trained as a statistician, but when I’m 
working on a research question. I’m more 
open to how the “story” progresses. I try 
not to jump ahead to see how the story 
ends.
I see some similarities between the way the 
two of you work, especially in your discur­
sive writing processes. How do you put 
your ideas together?
Writing Collaboratively
Angie: I’m a political economist and
Adrian is a political scientist, so we have 
two different disciplines and two different 
cultures to bring to our scholarship and 
writing. I can give the cultural understand­
ing of black Vietnamese, and Adrian can 
help me understand more about African- 
American disciplines and cultures. There 
are so many possibilities. We bring our 
different cultural and disciplinary perspec­
tives and also our different gender perspec­
tives.
In this last project we’ve just been working 
on, focused on the experiences of Black 
Vietnamese Amerasians, our whole project 
was inspired by a community-based activ­
ity. The Oakland Museum of California 
asked me to be a consultant on the exhibi­
tion entitled “Next Stop Viet Nam: Califor­
nia, the Viet Nam War and the Nation,” in 
Fall 2004. It came to me that there was an 
opportunity to write about the Viet Nam 
experience. Then Adrian came up with sev­
eral ideas to write about the African- 
American involvement in Viet Nam, and 
the Black Amerasians. the Black Vietnam­
ese Amerasians. First we exchanged a few 
emails, and then we decided to zero in on 
the black Vietnamese Ameriasians in the 
Monterey tri-county region.
We checked out some important canonical 
Diaspora scholarship. I was lucky enough 
to contact quite a few Vietnamese Amera­
sians, Black Vietnamese in particular, in 
the Monterey area and to talk with them to 
collect ethnographic data. Then, when 
Adrian came back from Panama, he added 
more ideas.
Adrian: Then we did ethnographic textual 
analysis of the data from the interviews 
Angie had done. We are grounded so much 
in structural analysis. We combed through 
the ethnography and did textual analysis to 
make sure we are representing the perspec­
tives of our subjects in the truest light.
Angie: There’s a danger of romanticizing 
this subject, since there’s the notion of 
“double exile,” of people (Black Vietnam­
ese) who are marginalized in Viet Nam and 
in the U.S., too. But when we grounded 
ourselves in the interviews, we found that 
the notion of the “double exile” doesn’t 
necessarily apply to the cases that we 
studied.
(continued on page 10)
Page 4 FACULTY FOCUS
Service Learning Coordinators Collaborate Among Faculty, 
Institutes, Students, and Community
“Coordination may imply a top-down rela­
tionship, but collaboration is the place 
where all elements have an equal stake. We 
approach our jobs as Service Learning Coor­
dinators as collaborators,’" says Deb Bus­
man, Service Learning Coordinator for 
HCom. Laura Lee Lienk, the Service 
Learning Coordinator for the STIR Center 
and Veronica Brown SL Coordinator for 
Liberal Studies and Deb work with students, 
faculty, programs, institutes, and the com­
munity. They all agree that the nature of 
their work is collaborative. Each of them 
has “one foot in the Institute (or Center), 
one foot in the Service Learning Institute, 
and one foot in the community,” Laura Lee 
explains.
The coordinators mentor 
faculty, build course foun­
dations, facilitate collabora­
tion between faculty and 
community partners, inte­
grate the service learning
outcomes with the MLO’s for the course, 
and collaborate with community partners 
and with the communities that the agencies 
serve.
“STIR values the community connection,” 
says Laura Lee. She is now funded three-
quarters time by STIR and SLI, although she 
began her position with external funding.
She got involved in 1995 when she was 
teaching one of the first Service Learning 
courses on campus, a companion course to 
ESSP courses and a community connection 
for the Institute. “I taught the 
course as a community per­
son, and I brought my in­
volvement in environmental 
communities, representing 
one of the first environmental
projects, Return of the Natives.”
All of the coordinators note that keeping 
continuity with community partners is a 
major goal in their work. Once a relation­
ship is established between a community 
partner and a CSUMB course, the commu­
nity partner needs to know that they can 
count on service learning students being 
available for tire service on an ongoing ba­
sis. That continuity requires planning and 
commitment from the faculty and the Insti­
tutes. “Once faculty start thinking this way,” 
Laura Lee explains, “ then faculty start 
working together to better serve their com­
munity partners. For instance, we work 
with RISE, and we know we need to keep 
continuity there. In ESSP we also need to 
grow our own students, so that students see 
themselves as serving the ESSP and science 
community as well.”
“I work with ESSP, TAT and CST, and 
since I’m part of die Institute, Service learn­
ing has evolved because there’s a person 
sitting there who keeps in alive. I do both 
teaching and coordinating, and we also have 
some of the finest faculty on campus. They 
want to remain committed to their commu­
nity partners and keep die partnership alive. 
Making sure there is continuity in the part­
nership every semester is an important as­
pect of my work. A lot of my work is based 
on trust—the faculty trust me to have their 
best interests at heart, as does the commu­
nity. We are trying to make long term rela­
tionships with our partners.
(continued on page 13)
(5 th Street Mural continued from page 1)
Those with more skills help those who have 
newer skill levels. We create each section to 
be the best we can, and to provide continuity 
in the whole thing. At first, some students 
have little confidence, but once they learn 
that mural painting is not a mystery, they all 
increase in confidence and skill. The stu­
dents get a sense of ownership of the parts 
they are painting, yet they also are all par­
ticipating in the on-going process of inven­
tion and re-invention as the mural pro­
gresses.”
So far, students from several semesters of 
VPA 304 have participated in the mural. 
Alvin Takada is one VPA major who is 
working on the project. “I would say that as 
a VPA major, I am very grateful to work on 
this big project knowing diat I’m earning a 
lot of experience out of it. Also it is a great 
challenge to me in die sense of furthering 
my techniques and creativity. It’s a good 
feeling knowing that it involves our school 
community.” Val Gaino, also a VPA stu­
dent. adds tiiat she’s gaining experience 
painting on a large scale. “It affords the 
opportunity to contribute permanently to the
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CSUMB community,” she says. “Plus, it’s a 
blast to be out there with die whole class.”
Public Art is a Gift
Johanna notes that the codaboration on the 
institutional level was a bit more difficult. 
“This was not an easy project to get ap­
proved. We had to present this about four 
times—to the design review committee, tiien 
to CPAC, and then to the President’s Coun­
cil. As a public artist for twenty years, I’m 
familiar with the review process, but in this 
case, I feel people are too cautious about 
public art projects. And the challenge was to 
keep it alive for the students. Over the years 
it took to get the project approved, the stu­
dents learned a lot about persevering 
through the review process. Many of them 
plan to become public artists, and the ap­
proval process is an important aspect for 
them to know about. Hopefudy, now that 
people see how beneficial this mural is to 
die campus, diere will be an easier review 
process and a better plan for institutional 
approval of public art projects. We need to 
recognize that public art is a gift—it serves 
to make an artisticady viable campus. In the 
future, I would like to create a master plan
of sites and get those approved so that it’s an 
easier process for students.”
Spring 2002 is the second semester of actual 
painting, and completion of the mural is 
planned for Fall 2002. “One class did the 
Fifth Street wall last semester,” Johanna ex­
plains. “It is not finished, but I wanted to give 
this semester’s students the experience of 
creating tiieir own piece, so we turned the 
comer and began on that wall. Next semester, 
we will do the finishing of both sections.”
The creation of this mural offers CSUMB die 
chance to show that it is aware of the contem­
porary art movements of our time and place, 
and to acknowledge the original public art 
that comes from our own community of stu­
dents and faculty. Johanna emphasizes the 
importance of the community as participants 
and collaborators in this mural. “We have 
some inspirational days outside working to- 
getiier! When we’re out there painting, peo­
ple pass by and make comments and give 
feedback. That’s an important part of the col­
laboration. This feedback loop gives students 
the perseverance diey need to continue. The 
community is showing their appreciation of 
seeing works of art in die landscape.” ®
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Multiple Partnerships Create Effective Student Learning 
in Motor Development
By Marcia Karwas
As a member of the Health and Wellness 
Institute faculty, I have collaborated with 
Liberal Studies, the Intern Program in 
Teacher Education and the Child Develop­
ment Center to create a learning experience 
for Liberal Studies students, HWI 375 Motor 
Development. Using an interdisciplinary 
approach for the generalist teacher, the 
course gives students the necessary tools to 
successfully enhance the lives of then- stu­
dents through movement.
Students have opportunities to work in sev­
eral different settings that I’ve developed. 
The objective is for students to gain as much 
experience with children and movement as 
possible. After several weeks of in-class 
learning. Motor Development student teams 
are developed and in-serviced to provide 
quality and developmentally appropriate 
programming for children from pre-school to 
eighth grade. In order to provide the field 
support for the Liberal Studies students, I 
developed a program designed to provide 
continuity for CSUMB students and to pro­
vide support for former CSUMB students 
who are currently new classroom teachers in 
our local communities. Because the neuro­
logical foundations of movement and learn­
ing are stressed in this Motor Development 
course, it is wonderful to have an opportu­
nity to match up current students with teach­
ers who have been trained with the same
philosophy in the importance of movement. 
So the Grand-Teacher Program not only pro­
vides continuity for our CSUMB students, 
but it also provides support for our recently 
graduated students, many who are pail of the 
Intern Program in Teacher Education. The 
school and programs involved in the partner­
ships include elementary schools in Salmas, 
Soledad, and Pacific Grove. East Hartnell 
Development Center Pre-School in Salinas, 
and Alisal Healthy Start are also served by 
the Motor Development students, as is our 
CSUMB Child Development Center.
hi the CSUMB Child Development Center, 
Motor Development students work one-to- 
one with children from ages 1-5 in the Cen­
ter. Students are assigned responsibility for 
one child during the program. They design 
and facilitate developmentally appropriate
lessons for their child, walk the child from 
the Child Care Center to the gymnasium for 
programming, and then return each child 
back to the Child Care Center. Over the past 
five years of the Motor Development class, 
students have generated over 4000 one-to- 
one contact hours for the children at the Cen­
ter and in the surrounding communities.
Students in the class refine their skills to 
analyze the context and culture of human 
growth and development. They learn to ap­
ply major cognitive-linguistic psychological 
and sociological theories and methods of 
inquiry. They develop knowledge of move­
ment skills, motor development, biomechan­
ics, exercise physiology, and health-related 
physical fitness. In addition to understand­
ing the interrelationship of the physical, 
spiritual, intellectual, and multicultural di­
mensions of human growth and change, the 
students learn to develop and promote health 
and well being in their own lives and the 
fives of others.
My students get the opportunity to work in 
various settings with real children and real 
teachers. It is rare that my teams of students 
go away from a school without knowing the 
principles as well. I don’t know what is bet­
ter: the faces of the children we serve, or the 
faces of my CSUMB students when they get 
to work with the children. ®
Faculty Learning Communities
by Ilene Feinman
This article is an excerpt from the contribu­
tion of Ilene Feinman (Chair of the ULR 
committee) to the WASC Educational Effec­
tiveness Team’s report for the 2002-2003 
review.
At CSUMB we have created learning com­
munities specifically designed to integrate 
our Vision Statement into our pedagogical 
processes. We have structured the Univer­
sity Learning Requirements and the Major 
programs to inhabit and enhance interdisci­
plinary, cross-cultural scholarly conversa­
tion. These kinds of public discussions 
about teaching and learning allow for deep 
reflection, renewal of intention, and devel­
opment of pedagogical skills. In order to 
deliver our programs at each level, we have 
needed to cultivate deliberative and expan­
sive learning communities.
CSUMB has framed its curriculum around 
an understanding of assets-based and con­
structivist education (Freire 1993; Ment- 
kowski 2000). This means that learning 
communities become critical components, 
or structural scaffolding, to our ability to 
deliver curriculum. Our attention to out­
comes based educational practices and com­
mitment to explicit assessment processes 
has meant that our learning communities 
form a core structural component of our 
educational model, providing us a unique 
window onto our educational effectiveness 
and our intentional renewal processes.
Enhancing this structural core of interdisci­
plinary learning are a variety of specific and 
focused learning communities that exist 
within and among our programs. Some of 
these programs are purely and necessarily
structural and some of them are more recog­
nizable as enrichment types of learning 
communities that might be found else­
where.
These communities meet once a month, or 
more frequently in some cases, to review 
and adopt courses to meet the outcomes of 
the particular ULR and to discuss pedagogi­
cal and developmental issues. Chairs of 
each community meet together to create and 
review operations and policy and the chair 
of this group, the Senate University Learn­
ing Requirement Policy and Operations 
Committee, represents it at the Senate.
The ULR communities consist of faculty 
across the campus who are teaching related 
ULR courses and a student representative 
(typically one who has met the ULR).
(continued on page 12)
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TAT Collaborates with Students and Institutes
TAT broadcasting involves a wide range of 
people from across campus, collaborating to 
produce regular weekly shows and special 
broadcast events. Studio CSU, a weekly talk 
show on KAZU is hosted and produced by stu­
dents. They showcase different parts of the 
university, hosting people from the campus 
community to present information about 
CSUMB and its events and programs. “It’s a 
constant collaboration between people in my 
TAT 388 “Advanced Radio Broadcasting and 
Internet Streaming” class and people across 
campus,” says Steve Levinson (Lecturer,
TAT/ “For instance, the students have hosted 
Chris Hasagawa, Peter Smith, and have fea­
tured artists from performances of VPA, repre­
sentatives of the Watershed Institute, and the 
Semester at Sea program, among others.”
The production of Otter Stream is a collabora­
tion by students. Otter Stream broadcasts 24 
hours a day on the web, with a live DJ from 
noon to midnight, Monday through Friday. 
Steve coordinates the show, but, he says, “there 
are 40 people involved in Otter Stream right 
now, and 37 of them are the regular DJ’s. Otter
Stream is a location for the voices of the stu­
dents. Students from all across campus contact 
me with ideas for a show, on a whole range of 
topics. They invite students and other guests. 
They’ve featured CST, the Student Center, 
Student Activities, HCom, and Student Voice, 
among others. One student works to develop 
collaborative student voice representatives, and 
one member per week hosts the show.”
“The Global Wake-Up Call was a pure collabo­
ration between students and faculty,” Steve 
says. “From the beginning, students and fac­
ulty came together to create a concept and de­
veloped a single project. The primarily faculty­
membered Council on Global Awareness came 
up with the idea for this broadcast, and students 
were involved from the beginning in structuring 
and line-producing of the show. They all 
worked in meetings for a whole semester to 
plan the show.”
Steve describes some of the many ways that 
students and faculty collaborated on the show. 
“The students worked with Global Studies, 
collecting information and writing it up. The
TAT students did the production and technical 
operations of the show, and almost all the stu­
dents working on the it were women, except 
for the Director, Assistant Director and the 
camera people.” Julia Shackelford-Bradford 
(Lecturer, Global Learning), who hosted the 
show, worked with groups of students who did 
research, collected material, contacted guests, 
researched guests, went into the field and inter­
viewed people, and contacted developers.
Other TAT students were camera operators, 
floor manager, and floor crew. “Students 
worked on a volunteer basis, they didn’t get 
paid or get academic credit, but they were very 
enthusiastic and involved with the show. They 
got a whole range of experience from doing it.” 
explained Steve.
“Radio and TV are by nature collaborative,” 
Steve says. “Everyone has to be involved. In 
working with students in radio and Internet 
streaming, it’s important to create a structure 
and environment in the classroom for collabo­
ration to happen. Involved student learning 
happens that way.” ®
CSUMB’s Newest Collaborative: CLAIR
By Amy Driscoll
In response to the Provost's call for sugges­
tions to achieve reorganization. Bill Rob- 
nett, Dan Granger, Mike Albright, and 
Amy Driscoll came together to reflect to­
gether how they might better serve the cam­
pus in a collaborative model. Through a 
series of discussions and readings, and with 
guidance from the Provost, the four col­
leagues proposed and have been accepted as 
a collaborative unit. CLAIR (Collaborative 
for Learning, Assessment, and Information 
Resources), effective July 1, 2002.
The following is an excerpt from the state­
ment submitted to the Provost to articulate 
the rationale and intentions for CLAIR.
CSUMB's vision calls for faculty to broaden 
and re-envision their roles in order to serve 
our student population. This ''unrolling” 
process involves a "rethinking of education 
in both theory’ and practice" (Cook-Sather, 
2001) as well as "re-scripting of responsi­
bilities and identities" (Ellsworth, 1992). 
Our campus has embraced a constructivist 
model of education which provides stimulus 
to further rethink traditional models, roles, 
relationships, and responsibilities for all 
constituencies.
Living and working hi the midst of such 
rethinking and surrounded by a consistently
generative construction of ways to achieve 
our goals has prompted our proposed col­
laboration (Driscoll. 2002). Our collabora­
tive, CLAIR, has reconfigured four units- 
Library; Teaching, Learning, and Assess­
ment (TLA); Academic Technology and 
Media Services (ATMS); and Distributed 
Leaming/Extended Education (DLEE)-as 
the Collaborative for Learning. Assess­
ment, and Information Resources. As a 
unit, we seek to "form a group that both 
reflects and advances our distinctive mis­
sion at CSUMB” (Robnett, 2002). Access 
to information resources that support learn­
ing, pedagogy, and scholarship is combined 
with units dedicated to improved learning 
effectiveness and access to and support for 
learning, all of which are enabled through 
appropriate educational technologies 
(Granger, 2002).
Our proposed collaboration is intended to 
respond to the array of challenges described 
in our Vision Statement. We intend to inte­
grate our skills, services, and expertise to 
expand and further enrich the ways we en­
gage with faculty and students to promote 
learning for all. Research has shown that 
the most effective pedagogical transforma­
tions and attendant improvements in stu­
dent learning have been bom of collabora­
tive endeavors (Cook-Sather. 2001).
Our "start up" plans include an intensive 
self-study of our current responsibilities and 
activities. Mike Albright is currently re­
viewing the literature and conducting an 
exploration of national models of similar 
collaboratives for us to study. We intend to 
establish an advisory council and are con­
sidering an all day retreat during the sum­
mer. The retreat would be directed to both 
"needs assessment" and to the design of 
creative possibilities for working and col­
laborating.
We promise that CLAIR will be configured 
to support the following intentions:
• We intend to avoid recreating clearly 
defined and separate roles, and to be­
come interactive learners in the context 
of a constructive collaboration.
• We intend to expand our collaboration 
to students, faculty, staff, and other 
administrative colleagues, with mutual 
respect and understandings of a true 
collaboration.
• We intend to take risks, to study our
efforts, to rethink our approaches, and 
to share our insights with our col­
leagues. ®
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On Campus Collaborations in Brief
Music and Performing Arts 
Collaborative Teaching
MPA 233, “Expressive Arts,” is one exam­
ple of several types of learning communi­
ties MPA has developed in order to provide 
better teaching modalities for students tak­
ing MPA courses. MPA 233 is part of a 
collaborative effort with Liberal Studies and 
is team-taught by MPA instructors each 
semester. On a formal and informal basis, 
the instructors come together for planning 
and implementation of various curriculum 
projects for the course. The course is gen­
erally comprised of 90-120 students in three 
cohorts, taught in five week segments by a 
single instructor. Each instructor is usually 
responsible for no more than forty students 
in a cohort, although some semesters these 
numbers are higher. All the instructors pos­
sess the necessary expertise to teach their 
discipline and they come together to discuss 
necessary steps to make their cohort more 
interrelated with the curriculum of the other 
two cohorts. They also collaborate for dis­
cussions involving grades, evaluations, use 
of similar resources, group performances
and/or demonstrations and lectures.
Colleen Mullery (Director, IMIE) and Eric 
Tao (Director, CST) co-direct the new 
MSM & IT graduate program and also team 
teach its Pro Seminar course.
Gerri Philley (Lecturer) and Kevin Cahill 
(Lecturer) in CST have been successfully 
co-teaching CST 316 for several years.
Jennifer Lagier (Lecturer, CST), a full­
time librarian/instructor at Hartnell College, 
has been teaching an online Internet Liter­
acy class at both Hartnell and CSUMB. Stu­
dents work together in one virtual class­
room using Courseinfo. The class materials 
and assignments are available from 
CSUMB's version of Courseinfo. Students 
from both institutions participate in weekly 
online discussions and other collaborative 
projects.
Gerald Shenk (Assistant Professor, SB SC) 
and David Takacs (Associate Professor, 
ESSP) collaborate in teaching a course 
bringing together both their disciplines and
their institutes, ESSP/SBSC 385, “Social 
and Environmental History of California.” 
They have organized their course around a 
single major project called the Historically 
Informed Political Project (HIPP). They 
require students to engage in political action 
on a social or environmental issue of per­
sonal concern to them, and to research and 
make policy proposals about that issue, as 
well as to engage in self-reflection to clarify 
values and assumptions students bring to 
their project. They have also collaborated 
on an action research project on their course 
as Carnegie Scholars.
For the past year, Natasha Oelm an 
(Writing Coordinator, ASAP) and Renee 
Perry (Interim ProSeminar 100 Director) 
have been collaborating on the writing com­
ponent of the ProSeminar 100 course and 
the writing support for the course in ASAP. 
They have developed a sequence of writing 
assignments and due dates that are common 
to all ProSem sections, thereby ensuring 
that the writing support in the ASAP 100 
tutorials are consistently working with stu­
dent writing from the ProSem classes. ®
HCom/InfoComp Collaboration
Pam Baker (Reference and Instruction 
Librarian) and Renee Curry (Director, 
HCom) have been collaborating this year, 
along with Bill Robnett (Director, Li­
brary), to co-construct new articulation and 
application of information competencies 
into the HCom major MLOs. They have 
worked with HCom faculty during a 2-day 
retreat and a series of 6 workshops that be­
gan last Fall and have continued throughout 
the year.
“Our original idea was to bring HCom fac­
ulty and librarians into collaboration,” says 
Renee. “When I wrote the grant, one of the 
rationales was to work with the faculty as a 
group. That way they could see the way the 
InfoComp would fit into the MLOs and into 
the whole curriculum faculty could see that 
one teacher isn’t responsible for all of it.”
“Info Comp at the upper division level is 
important,” Renee continues. “Our majors 
take Tech Tools, but the information com­
petencies needed to be contextualized in the 
Humanities and integrated into the major 
MLOs, so that InfoComp would have a 
focus through discipline-specific work. I 
was educated by Gabriella Sonntag at San 
Marcos that there is an InfoComp unit at 
the CSU office. San Marcos gets money
from them year after year. I contacted Info­
Comp at CSU and asked for grant opportu­
nities. Bill Robnett helped me submit the 
grant. On the first go around, our proposal 
was denied—we had asked for so much 
money, because we wanted to include the 
whole faculty. But the grant was funded for 
this year, for $33,500. It allowed for us to 
run a two-day retreat to educate discipline 
faculty about the CSU InfoComp initiative, 
about national standards, and about HCom 
relationship to these standards, and to get 
faculty talking about how to align with the 
standards and how we interpret the stan­
dards.”
“The timing was good,” Pam explains. “And 
it was great to have Renee as Institute Direc­
tor come to me and ask. Even though I enjoy 
working with individual faculty, I have 
wanted to be able to work on an Institute­
wide level, since InfoComp is most effective 
when it is infused throughout the curricu­
lum. Bill set up the process between Renee 
and me, and has stayed in the process be­
cause he sees how important it is.”
Workshop and Case Studies Info­
Comp
The two-day retreat took place at Tarpy’s
during Fall faculty planning week. “We 
were able to use the San Marcos structure 
that Renee had already had experience with. 
We began the retreat looking at the national 
standards, and moved from there to state, to 
CSU, to CSUMB, to HCom, to the MLO 
level standards during the two days,” Pam 
explains. “The faculty realized that they 
were responsible for developing and rein­
forcing students’ competencies throughout 
the major, and should not to expect stu­
dents to already have the competencies. We 
wanted to heighten faculty understanding 
that it is their job to teach these skills, not 
just to test them. We also wanted faculty to 
know they are already doing this work in 
their classes. InfoComp just gives the 
framework.”
Renee elaborates. “At the retreat, we found 
out which MLOs are aligned with the whole 
InfoComp and which are not. For instance, 
if one MLO teaches intellectual property, 
another can focus on integrating the infor­
mation from research. The comp fell out 
pretty naturally as to which MLO would do 
what, and they are very ‘CSUMB.’ We em­
phasized that this is not extra work for fac­
ulty. but is a question of finding ways to 
infuse InfoComp into the humanities across 
the board. (continued on page 10)
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The Visible Knowledge Project
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Nine faculty on our campus are among the 
more than 50 faculty on 25 campuses na­
tion-wide engaged in the scholarship of 
teaching in the Visible Knowledge Project 
(VKP).VKP is itself a collaborative project 
by die Center for New Designs in Learning 
and Scholarship at Georgetown University. 
The American Studies Association and the 
American Studies Crossroads Project. 
American Social Histoiy Project at CUNY, 
the Center for History and New Media at 
George Mason University, the Carnegie 
Foundation for the Advancement of Teach­
ing, and TLT Group with the American 
Association for Higher Education.
The project is aimed at improving the qual­
ity of college and university teaching 
through a focus on both student learning 
and faculty development in technology- 
enhanced environments. It places questions 
about the integration of technology within a 
broad context of faculty inquiiy into student 
learning and innovative practice. Unique in 
its approach, size, and scope, die Visible 
Knowledge Project promises to have a sig­
nificant impact on current national conver­
sations about learning, technology, and the
scholarship of teaching.
Some of the research projects of the 
CSUMB members include exploring how 
different instructional technologies enhance 
(and obstruct) the achievement of course 
outcomes; whetiier software in mathematics 
and statistic courses which make calcula­
tions simpler are leading to deeper under­
standings; and if autobiographical writing 
and digital authoring can demystify theory 
and theorizing by making these processes 
more visible to students.
The nine members of the CSUMB group 
meets on campus every three weeks to dis­
cuss readings, share research plans and 
findings about pedagogy and new media, 
and problem solve. The group includes 
Rina Benmayor (HCom), Renee Curry 
(HCom), Gilbert Neri (VPA) and Cecilia 
O’Leary (HCom) from ACCT; Deborah 
Ramirez Lango ( Liberal Studies) and 
Christine Sleeter (M.A. in Education Co­
ordinator) from the Center for Collaborative 
Education & Professional Studies; Renee 
Perry (ESSP) from STIR; and Juan 
Gutierrez and Adrian Hull from SBSC.
Each year two VKP participants in the 
group function as principal researchers, and 
this year Renee Curry and Christine Sleeter 
are taking these roles. This summer, several 
members will attend a VKP national confer­
ence at Georgetown University where par­
ticipating universities from around the 
country will also send representatives from 
their core groups.
Making Learning Visible
To facilitate participants’ active involve­
ment, the group members work to prepare 
proposals using the working groups process 
from the VKP Summer Institute. New 
members will be presenting their proposals 
during Spring 2002. “Rather than starting 
their research year cold,” Cecilia O'Leary 
explains, “future Primary Researchers will 
be better prepared by these initial discus­
sion of their projects.”
The work of VKP. literally making learning 
and knowledge construction visible at every 
single stage of the process, dovetails with 
CSUMB’s view of outcomes based learn­
ing. (continued on page 15)
(Student University' Service continued from page 3)
Pam: It’s hard sometimes. To make all this 
happen, we had to meet together often, and 
exchange many phone calls and emails. 
Co-teaching this course is a lot of work.
I’m conscious that Tlanecilo had her own 
courses to do. I didn’t want to overburden 
her and at the same time, it takes time to 
make the collaboration work well. I de­
cided that I would take the burden of the 
administrative work, like the forms and 
paperwork that the students need to do.
That left Tlanecilo more free to concentrate 
on the process problems in the class, like 
What happened? Who are the players?
What are the dynamics? Thanecilo also sat 
in on mid-term meetings with the students, 
except for those with students with whom I 
needed to explore some dynamics more 
deeply.
Pam: As two women of color co-teaching 
the SL course, we bring many similarities 
and an ability to identify with each other, 
which can be a powerful experience for the 
students. But I also see that a pairing of a 
person of color with a white person can be 
important in the classroom. It’s useful for 
the perspective of the dominant group to be 
there in the leadership of the class in order 
to model white people’s own work with 
social justice issues.
From the student perspective, Tlanecilo 
describes the role of the USA as sometimes 
an uneasy one.
Tlanecilo: As a USA, I’m in a funny role 
with my peers. I may have other classes 
with some of the students in the class. And, 
in the role of USA, there’s the pressure of 
walking the talk and being the example. 
What I was able to figure out was that it’s 
okay not to know it all, to be learning at the 
same time as the other students, as well as 
setting an example.
Pam: Tlanecilo came in to the USA pro­
gram with a lot of poise and confidence.
She brought good communication skills, 
and the ability to speak from her heart. She 
also had a lot to say from her own experi­
ence, she knew her own voice, and she 
knew how to use it. So I was very fortunate 
to be able to work with her. Tlanecilo intro­
duced me to CSUMB and gave me informa­
tion and the example of how powerful a 
student can be. That’s was a really impor­
tant message for me. I saw the potential for 
students working with other students and 
with faculty.
Co-Mentoring
Tlanecilo and Palm also describe a further
advantage of the co-teaching arrangement: . 
the mentoring relationship that develops.
Tlanecilo: I see Pam as one of my mentors. 
She always asks me how I am doing, she 
leads me to resources, and she gives me 
feedback. I value her suggestions about 
other ways of looking at a situation. I’ve 
learned a lot about the struggle and rewards 
of teaching, and since I’m planning to be­
come a teacher, that’s very valuable.
Pam: I don’t think I would describe myself 
just as a mentor to Thanecilo, because it’s 
more reciprocal than that. I think Tlanecilo 
has mentored me in inspiring me to see the 
power of passionately engaged students in 
community and in social justice issues. I 
see us more as collaborators.
Pam sees the collaborations between faculty 
and USAs on campus as an integral and 
central part of the work of SLI. Pam ex­
plains that, “Part of what we’re trying to do 
in the Service Learning Institute is 
innovative. We’re trying to cross lines, be 
cross-disciplinary, develop strong campus/ 
community collaborations, and work in new 
ways to empower students in their own 
education. Strong faculty-USA 
collaborations are an important part of 
that.” ®
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So, faculty could view it as a part of what 
they already are doing, and as what they 
want to do be doing anyway. It’s all about 
respecting faculty input. You get back 
many-fold from faculty in program devel­
opment. So, support for faculty is so im­
portant—we wanted to be able to pay 
them.”
“Yes, the little things are important,” Pam 
agrees. “Taking faculty to a nice place, giv­
ing them food, money, and treating them 
well goes a long way.”
“Faculty also came on a Friday and Satur­
day—they worked on Saturday” Renee 
added. “Joe Larkin, [AHCCT Interim 
Dean] was also very supportive and he 
came for part of the workshop and was ex­
cited about what we were doing.”
Subsequently, over this year, groups of 
HCom faculty and the librarians have been 
conducting case studies in the 8 HCom 
MLOs. For each outcome, a set of course 
assignments will articulate the InfoComp 
outcome that is being met. Therefore, stu­
dents will have a chance to learn and prac­
tice die InfoComp in each of their MLO 
courses. Renee explains that “the case stud­
ies will also give us an articulation of the 
InfoComp, so that students have an invest­
ment. Always letting students know why we 
are doing what we do with them is an im­
portant part of visible knowledge.”
Hie grant also provides for a student assis­
tant position and for support to begin the 
development of a website in InfoComp.
Renee notes that “originally the student was 
responsible for administrative details, but 
because he’s an HCom student, he has been 
valuable in giving input from the student 
perspective. Erin McGee is working on the 
website. Right now it only has HCom, be­
cause the grant required that, but it also will 
have links to other campuses.”
The final part of the grant work is an assess­
ment plan, which will be conducted by 
Renee and Pam, in order to assess the kinds 
of changes that have resulted from the grant 
work.
Grants Give Impetus to Do the Work
Pam and Renee agree that the HCom and 
InfoComp collaboration have worked very 
well. “Renee is very organized,” Pam ob­
serves. “ I didn’t have to translate concept 
and vocabulary, so we communicated eas­
ily. There wasn’t any resistance from either 
side, and we negotiated smoothly from the 
beginning.”
“We were both very detail-oriented and 
organized,” Renee adds. “We were able to 
discuss everything together—pedagogy, 
timing, information and we worked on all 
of that together very easily. We both under­
stand that InfoComp is a collaboration, so 
we know we’ve got to able to work to­
gether,” Renee says. “We are also both 
really flexible. We weren’t wedded to our 
own agenda, which made it great working 
with the faculty, because they added their 
own ideas. I think people felt that Pam and I 
weren’t testing each other, and they didn’t 
have to ally with either of us."
Reflecting on their work together on infor­
mation competencies during this year, both 
Pam and Renee note how important the 
grant funding was to die process. “Hie 
grant provided the opportunity not only to 
infuse InfoComp into the major, but also to 
create a venue for faculty to get together, 
when they are paid for their work,” Renee 
explains. “The InfoComp theme allowed us 
to finesse the curriculum, and revisit our 
MLO’s. During the case studies, we ended 
up rewriting Major ProSem altogether. We 
revamped the course, not just added Info­
Comp. ProSem will now have content, and 
will be 4 or 6 units. We decided to move 
ML02 into ProSem.”
Pam agrees. “Faculty remarked that they 
never get a chance to get together and talk 
about what they do in their teaching. For 
me, that was the most exciting part—that 
the whole concept of InfoComp would be 
re-thought in the context of the major.”
Renee thinks that “any grant has the poten­
tial to get a lot of mileage from. For in­
stance, we got a small grant from Amy 
Driscoll to assess capstone, and we are still 
doing it. So grants gives an impetus to do 
the work.”
Pam hopes that people will call her and will 
start writing grants. “There’s a heads-up 
now on campus because of the info-comp 
initiative, but we have been doing the work 
with faculty on an individual basis rather 
than with institutes. My dream is to do this 
work with every institute on campus. I urge 
faculty to get institute and administrative 
support for this work.” ®
(Writing Collaborative continued from page 4)
How do you do the actual collaboration in 
the writing?
Adrian: When we are writing together, we 
do tag-team. Sometimes I’ll sit at the key­
board and type, and then we’ll switch off. 
Sometimes we work on different sections.
In this last piece, because of my training in 
post-colonial and diasporal studies, I wrote 
much of those sections of the draft. Angie 
drafted the parts on political economy, 
work, and gender. We both asked questions 
of each other’s work, which often changes 
our understanding.
Angie: It’s hard to juggle teaching, student 
advising, committee work and writing, so 
we must make time to write collaboratively 
at the keyboard. Hie synergy and insights 
that we created were just wonderful! Some­
times the middle of the night is the only 
time to write. Here the tag team works well. 
When one of us is burnt out, the other can 
pick up. It’s a great way to work on dead­
line.
Hie main challenge is to find common 
times that we can write together. We had to 
stay very focused to work against a dead­
line. But we also used First Class, file at­
tachments, and Microsoft Word Track 
Changes, the editing feature, to send ideas 
back and forth. So, we’ve used technology 
as a tool to enhance our collaborative ex­
changes and to help achieve our collabora­
tive writing.
What kinds of audiences have you shared 
this work with?
Angie: We hope to have a campus presenta­
tion about this work, to have feedback from
the campus community, both from faculty, 
students, and staff. We’ve had students who 
are doing Capstones related to this very 
topic. And we have also presented this work 
in Berkeley at the Southeast Asian Studies 
Conference. We are contributing a unique 
perspective to the field. So far, there’s been 
almost no work done about the Black Viet­
namese Diaspora from their own 
(Vietnamese) voices and perspectives.
Adrian: As scholars, we get paid to do 
research, but we are asking ourselves now 
how we can respond to the needs of the 
community. So we are brainstorming a new 
project that would be interdisciplinary, in­
cluding the Institute of Pacific Rim Studies, 
other institutes on campus, and public 
funds. We would like to organize student 
community service to do recruitment and 
support of African-American and Amera- 
sian students. ®
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Recent Faculty Scholarship
Lila Staples (Lecturer VPA and HCOM) 
was invited to give a lecture entitled "A 
Central Coast Arts Evening" at the San 
Francisco Museum of Modem Art on No­
vember 29th as an educational support for 
an exhibit on the art of Kate Carew.
She was asked to present a lecture at the 
Monterey Institute of International Studies 
on March 28th as part of a forum on 
"Women in the Arts" for International 
Women's Month. The title of her talk was 
"Vibrancy and Attitude: The Women Artists 
of California's Central Coast."
On April 5th she represented CSUMB on a 
panel at the University of California at 
Santa Cruz as part of an all-day symposium 
entitled "California Studies: A Conversa­
tion." The panel addressed the future of 
California Studies in terms of as a coherent 
field, objects of representation, and sites of 
cultural production.
And on May 4th she will again be repre­
senting CSUMB at Cal Poly Pomona, giv­
ing a presentation on best practices peda­
gogy at the 2nd annual colloquium "For 
Lecturers, By Lecturers." Her topic will be 
the positive social and academic effects of 
using regional art and literature as a frame­
work for a freshman first year experience 
course.
Frauke Loewensen (Lecturer, WLC) will 
also be representing CSUMB at the Pomona 
“For Lecturers, By Lecturers” colloquium 
with a presentation titled “From Achieve­
ment to Proficiency with Student-Generated 
Video and PowerPoint Presentations.”
Gary Young (lecturer, HCom) has a new 
book of poems coming out in April. No 
Other Life, published by Creative Arts 
Book Company, Berkeley, is a volume that 
includes his two previous books, Days, and 
Braver Deeds, and the final book in this 
trilogy. If He Had.
He also has poems forthcoming in several 
anthologies due for publication this spring. 
His work with be included in The Body 
Beautiful: An Anthology (Henry Holt), No 
One Out There Is Looking For Us: Prose 
Poems By 24 American Poets (Tupelo 
Press), Baby Blessings: Inspiring Poems 
and Prayers Celebrating Every Stage of 
Babyhood (Harmony Books), and To Love 
One Another: Poems Celebrating Marriage 
(Grayson Books.) One of his essays, “New 
Mexico Journal,” will appear in the upcom­
ing issue of Luna (University of Minne­
sota). Gary’s collection of poems. The 
Dream of a Moral Life won the James D. 
Phelan Award. His work has been honored 
by the National Endowment of the Arts and 
the National Endowment of the Humanities, 
the Voegelstein Foundation, and the Cali­
fornia Arts Council.
CSUMB was broadly represented by faculty 
and administrators at the recent Annual 
WASC Meeting in San Diego in April. 
Sessions were presented by Kim Judson 
(“Using Multiple Assessment Approaches 
to Describe Educational Effectiveness: A
Program Assessment Case Study”), Dan 
Shapiro (“Illustrating the Benefits of Cam­
pus Self-Study: The CSUMB Senior Cap­
stone Assessment Survey”), Annette 
March and Amy Driscoll (“Using Best 
Practices in Program Review: From One 
Program to Institutional Outcomes”), Diane 
Cordero de Noriega and Bill Eaton 
(“Strategic Planning for the 21st Century”) 
and, Dan Granger, Maureen Bowman, 
and Betty McEady (“Distributed Program 
Development: An Evolving Practice”), a 
program invited back this year after receiv­
ing the highest evaluation at the 2001 An­
nual WASC Meeting. Swarup Wood and 
Amy Driscoll also conducted a three-hour 
workshop on “Developing and Evaluating 
Our Assessment Practices: A Dynamic 
Process for Faculty Learning.”
The Child Welfare League of America (the 
very old and reputable children’s advocacy 
and child welfare organization) just invited 
Brian Simmons (Academic Director of 
ICCS) to present at their national confer­
ence on adoptions in November. The pres­
entation will focus on his monograph, pub­
lished in 1999, “Voluntary Relinquishment 
in Adoptions: Considerations and Prac­
tices.” ®
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Faculty Focus will continue to feature faculty "Recent 
Scholarship” in future issues. I invite you to send news of 
your recent presentations, publications, creative activities, 
pedagogical innovations, and other scholarly work to 
Annette March.
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(Faculty Learning continued from page 6)
Faculty teaching a course articulated to a 
particular ULR are strongly encouraged to 
attend the learning community for that ULR. 
There is incentive to attend through the re­
quirement that new courses proposed to 
meet the ULR be presented to the committee 
for approval. However, attendance of all 
faculty is difficult to enforce; 70% of the 
faculty teaching ULR courses are temporary 
faculty. Although these temporary faculty 
are paid $25 per hour to attend the ULR 
meetings, there is often a struc­
tural inability for these faculty to 
attend, due to their commitments 
at several teaching institutions in 
the course of a day.
The majority of our ULR courses being 
taught by temporary faculty brings a signifi­
cant loss of opportunity for pedagogical 
development and coherence across the ULR 
courses. This is a serious problem, since it 
affects the quality of undergraduate and es­
pecially lower division curriculum. If we 
are committed to our ULRs, we need inten­
sive pedagogical support for temporaiy fac­
ulty as well as intensive faculty develop­
ment for those new to a ULR and ongoing 
support for them.
Best Practices In Interdiscipinarity
There is fair to enthusiastic attendance for 
most ULR communities and they are signifi­
cant pedagogical communities in operation. 
Indeed, they often represent the best prac­
tices in interdisciplinarity, since the commit­
tees are comprised of faculty from across die 
curriculum using various disciplinary mo­
dalities to address common ULR themes. 
Given the ULR communities' proclivity 
toward two ULRs per course, there is in­
creased dialog and deliberation over the 
multiple disciplinary and pedagogical inter­
sections.
Within the Learning Communities, but espe­
cially during the building of the outcomes 
and die first assessment project, there has 
been a fair amount of discussion of interdis­
ciplinary and cross-disciplinary approaches 
to the ULR outcomes. These discussions 
reaffirm the co-created nature of the ULRs 
and the ways in which they are themselves 
living documents/paradigms for practice. 
Additional practical discussions on new 








comes and receive credit for completion) 
also result in deeper conversations of affirm­
ing and challenging the outcomes as they 
stand.
The ULR Program has undergone several 
phases of renewal since its creation. The 
latest phase of reflection and analysis is be­
ing completed in Spring 2002 through the 
cycle of Program Review. In the AY 2000- 
2001 the ULR communities rewrote their 
requirements in fully articulated outcomes 
for both alternative and course based assess­
ment. This work was created through re­
treats lasting 1-2 days with the facilitation of 
Amy Driscoll, Director of TLA.
In Spring 2001, faculty in the learning com­
munities designated a representative to cull 
representative student work to review as 
evidence of the efficaciousness of the out­
comes as written, hi summer and fall work­
shops with TLA, faculty from each ULR 
worked to evaluate sample evidence from 
these courses and construct a narrative of the 
process and a consideration of the accuracy 
of the outcomes per ULR. In some cases 
these resulted in revision.
The work of the faculty-based learning com­
munities contributes to student learning in a 
variety of ways. Primarily, faculty articula­
tion of and explication of learning outcomes 
creates an environment of increased clarity 
and depth of understanding in student learn­
ing. Faculty are more precise and consistent 
in delivery of curriculum in concert with in- 
depth conversation among colleagues. Out­
comes and the work designed to meet them 
have shown marked improvement over time 
with die peer discussion and development. 
For some students, additional depth of un­
derstanding is achieved when they are se­
lected to be participants in these learning 
communities; this is especially the case for 
the ULRs which specifically invite student 
representation.
Faculty, especially new faculty, benefit 
greatly from the discourse around outcomes 
and extended consideration of die intentions 
in their courses. Having explicit outcomes 
and finding the ways that we meet them in 
our respective courses enables an enriched 
sense of the possibilities in expressing and 
achieving the outcomes for ourselves and 
our students. And, a focus on pedagogy en­
ables faculty to more fully achieve their ex­
cellence in teaching.
Citations:
Freire, Paulo. Pedagogy of the Oppressed 
New York: Continuum, 1993
Mentkowski, Marcia and Associates. Learn­
ing that Lasts: Integrating Learning, De­
velopment, and Performance in College 
and Beyond. San Francisco: Jossey-Bass 
Publishers, 2000.
Palomba, Catherine A. and Trudy Banta. 
Assessment Essentials: Planning, Imple­
menting, and Improving Assessment in 
Higher Education. San Francisco: Jossey- 
Bass, 1999.
University Learning Requirements Program 
Review, Spring 2002, CSUMB. ®
If we are committed to our ULRs, we need 
intensive pedagogical support for temporary 
faculty as well as intensive faculty develop­
ment for those new to a ULR and ongoing 
support for them.
TLA Literacy Lunch on “Email Culture and Ethics”
In March, Troy Challenger (Faculty Tech­
nology Consultant) facilitated a TLA Liter­
acy Lunch on “Email Culture and Ethics.” 
Lila Staples, Ian Lee, Rafael Gomez, 
Frauke Loewensen, HCom student Arturo 
Ruelas, Annette March and Amy Driscoll 
abended this session. Troy led us through a 
thoughtful process for identifying what 
makes email unique, and also reminded us 
that “email” also includes, on our campus, 
not only First Class, but also Open Forum 
and the many communications we as faculty 
send to students electronically.
The group discovered a wide disparity of
perceptions about what email is and does 
and about the purpose and function of email. 
Some use email as a strictly utilitarian me­
dium, while others see more social implica­
tions of several kinds in the use of email. 
Some view email as a public and some as a 
private communication medium. Troy en­
couraged us to “assume that a message is 
permanent. Only write in an email what you 
would publish in The Wall Street Journal. 
Ask yourself, what would this look like if it 
was sent to a different audience? We treat 
email like our own personal way of commu­
nicating, but we are really broadcasting 
when we send an email.”
The group noted many other issues about 
email ethics. Should email be regulated to 
weed out junk mail, advertising, and X-rated 
materials? Is the tracking system ethical 
(die capability in First Class for students and 
faculty to view the history of the message)? 
Are there different ethical issues and differ­
ent assumptions about email communication 
between students and faculty and faculty 
and faculty? What is the etiquefte and ethics 
of the First Class BCC (blank carbon copy) 
capability? Should there be full disclosure of 
all messages, or is the BCC a useful tool to 
either protect yourself or to send a long 
mailing list using only one name?
(continued on page 15)
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(SL Coordinators continued from page 5)
In HCom, Deb has been one of several fac­
ulty, many of whom are part-time, who 
have a passion for bringing campus and 
community together for mutual benefit 
through service learning teaching. 
"‘Historically, we
have not always 
achieved the kind of 
continuity in tire part­
nerships we would 
like. Many faculty 
are passionate about 
their service learning 
work, but we have
not always been able to offer the courses, 
and therefore not able to offer service 
learners to the community consistently. To 
address this concern, a few years ago An­
nette March and I collaborated in the devel­
opment of two paired writing courses—one 
in composition and one in creative writ­
ing—which serve the same sites. By offer­
ing one course in the spring and one in fall, 
we are able to have HCom SL students at 
the sites on an ongoing basis, which has 
really helped us to deepen our relationship 
with our community partners.”
The coordinators also work on providing 
more continuity in the majors for the ser­
vice learning curriculum requirements.
“We did not have any overarching vision of 
what Service Learning looked like in the 
major,” Deb says. “Now that there is a co­
ordinator position, I can look at the curricu­
lum from the SLI perspective. It really 
helps to have someone who is paid to have 
her mind on the complex balancing of com­
munity partnership development, faculty 
workload, student needs for diverse course 
offerings, and balanced MLO distribution.”
“We’re also planning ahead into Cap­
stone,” Laura Lee explains. “In the case of 
ESSP, we have Capstone requirements and 
outcomes, and separate ones for Service 
Learning. Often, faculty will borrow Cap­
stone SL outcome for their courses, and 
along the way we are envisioning the path­
way from ProSeminar through the major- 
based courses and on into Capstone.”
Only one of the three coordinator positions 
are full time. Veronica, the Coordinator in 
Liberal Studies says, “This semester I place 
180 Liberal Studies students in over 30 
school sites. With this large number of 
schools and community partners, it’s im­
portant to maintain a strong partnership 
with every school site. I also developed 
new partnerships for our Distributed Leam-
ers in various parts of the world. I also keep 
track of the students. Our local community 
partner teachers attend service learning 
workshops every semester where I try to 
provide training and continue building our 
relationships.”
“Maintaining a strong 
connection with faculty is 
very important," Veronica 
explains, “and one way I 
do this is by attending 
Liberal Studies faculty 
meetings. This way, fac­
ulty know that I am a part 
of their team and am al­
ways ready to support them. We are con­
stantly working together making sure our 
students have a positive service learning 
experience. So, I see myself as part of both 
Service Learning and Liberal Studies.”
Each of the coordinators is mindful about 
being responsive to the needs of the com­
munity. For instance, one of the partner­
ships of HCom is in Castroville. “When 















munity library. So HCom’s Rina Ben­
mayor is offering the Oral Histories and 
Community Memory course as a service 
learning class, partnering with the Castro­
ville Library.” “ So much is built on the 
people and the relationships among them,” 
Laura Lee adds.
“There’s exciting work going on,” Deb 
notes, “to be part of the After School Ac­
tion Team, and the Summer SL Institute is 
great.” Laura Lee adds that the Chancel­
lor’s Office of Service and Learning is put­
ting on an “Engaged Department Institute” 
forum in San Francisco. CST and Service 
Learning faculty, Kevin Cahill, Geri 
Philley, and Carolyn Sabin, accompanied 
by Eric Tao, Marsha Moroh, and Bobbi 
Long have been specially invited to attend 
because of their long-term commitment to 
the community. Citizenship Project Coor­
dinator, Karena Basea, will represent the 
community on the CSUMB team. This is 
one way for us to go away and have some 
retreat time to think about the role of ser­
vice learning in CST.”
The work of the coordinators also involves 
implementing and practicing the service 
learning principle of reciprocity. Laura Lee 
explains that “when we work with the part­
ners, we're able to bring partners (as non­
academics) in as teachers for the course.
We keep the door open, and foster that re­
ciprocity. We are a part of the community, 
and therefore students start thinking of 
themselves as partners in the community. 
The town-grown mentality is starting to get 
broken down, and we’re making this more 
of an open university, bringing it closer to 
the Vision.”
Deb notes that collaboration with students 
from the service learning perspective is an 
important part of the work. “We just had 
this amazing cross-institute collaboration 
co-sponsored by SLI, the University Ser­
vice Advocates (USAs) in Service Learn­
ing, and HCom. 
Pam Motoike, 
Bethtina Wood­
ridge, an alumni of 
HCom, Judith Flo­
res, a Graduate 
Fellow, the USAs 
and myself put to­
gether a workshop 
to look at the way 
race works in the 
classroom and how 
to be better allies.”
All three coordinators expressed the hope 
that the university will continue commit­
ment and support for service learning coor­
dinators in the institutes. SI
When we work with the partners, 
we're able to bring partners (as non- 
academics) in as teachers for the 
course. We keep the door open, and 
foster that reciprocity.
Laure Lee Lienk
One of the reasons I am doing this job is because I 
come from thirty' years of experience in community 
work. I have fierce, passionate belief that commu­
nity and university should not be separate, especially 
with our charge from the Vision Statement. I was a 
part of the community conversation about CSUMB 
before it became a university, and my belief that 
there should be a strong community campus connec­
tion has never wavered.
Deb Busman
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Working and Living with Race Issues in the Classroom 
A Series of Three TLA Spring Lunches
By Dan Shapiro
Three TLA lunches this semester focused 
on working and living with race issues in 
the classroom. This lunch series was moti­
vated by student concerns that CSUMB 
faculty did not always seem well-prepared 
for working with race issues in the class­
room, whether those issues were an explicit 
or implicit part of the curriculum. The 
sessions were facilitated by Dan 
Shapiro, with input and support form 
Deb Busman, Judith Flores, Diana 
Garcia, Annette March, Pam Motoike, 
and Gerald Shenk.
During the first lunch, on March 7th, stu­
dent and faculty participants identified a 
series of complex and important issues 
they felt CSUMB faculty needed to ad­
dress:
• Some students feel they are silenced, 
brushed aside, or asked to "represent" a
particular group. It's not clear why this hap­
pens and whether faculty realize this is hap­
pening.
•Many discussions on race seem geared 
towards educating white students, which 
ends up inhibiting students of color from 
exploring the deeper issues.
•Are there ways to "loosen up" classroom 
dialog about race?
• Some faculty feel undertrained and under­
prepared for working with race issues in the 
classroom.
• Some faculty feel they are getting more 
from students then they are giving.
• "Underprepared" is often thought of only 
in terms of the writing abilities and not in 
terms of understanding of and experience 
with issues of race.
•Race issues are often hard, if not impossi­
ble, to separate from issues of sexual orien­
tation, gender and class.
•When faculty bring only their own per­
spective, experiences, and identities to the 
classroom, their ability to work effectively 
with a diverse classroom can be limited. 
•Race issues are not typically discussed 
outside the classroom among faculty and 
administrators (e.g. during institute meet­
ings).
•While some classes deal explicitly with
race issues, many classes have specific con­
tent areas (e.g. U.S. History) where race 
issues are not explicitly addressed. Never­
theless. in such classes race issues often 
have strong influences on both course con­
tent and classroom processes. In such 
classes, are there ways to address race is­
sues and deliver content?
•Race issues seem to receive more attention 
in some majors than in others.
•Discussions about race issues often feel 
oversimplified.
•Many faculty are not participating in dis­
cussions such as these, but need to.
•The issues being discussed here need to be 
the focus of university-wide discussions.
Caucus Groups Discuss Student 
Concerns
During the second Lunch on April 18th, 
participants broke up into three caucuses 
(queer, people of color, and white) to dis­
cuss their various reactions to a series of 
student-generated concerns prepared for an 
earlier race pedagogy workshop sponsored 
by HCOM and Service Learning. A series 
of additional issues were raised by these 
discussions:
•The need for faculty to do their own inter­
nal work: the importance of understanding 
who you are, what you are, and what your 
personal reactions are to your students im­
pacts teaching and learning.
•The need for faculty support systems on
campus to help them work with race and 
other identity issues in the classroom.
•The need for faculty to continuously ex­
amine and work to improve their facilitation 
skills.
•The role of anger in the classroom: how 
do you balance the need for people to ex­
press their anger and the reactions others 
(including the teacher) have to that anger? 
•How do white students who want to be 
allies to students of color learn how to do 
this, without taking time away from stu­
dents of color who might want to focus on 
other concerns?
•To what extent should faculty express 
their own views in the classroom?
Participants also identified several strate­
gies for helping faculty address and work 
on some of these issues:
• Solicit feedback from students with re­
gards to developing facilitation skills. One 
student expressed admiration for a faculty 
member who requested anonymous feed­
back from students on "what am I doing 
wrong."
•Anticipation: Another strategy mentioned 
was the benefits of anticipating difficult 
issues that are likely to arise during class­
room discussions in order to avoid being 
surprised. Faculty might even explicitly 
identify potentially difficult issues before 
the discussion starts.
•Don't be afraid to speak about racism: 
Faculty who feel hesitant to talk about race 
issues because they don't want to speak for 
others might instead talk about their own 
relationship to racism. ®
The 3rd and final lunch of this series is 
scheduled for Thursday, May 9th,
12:00 -1:15 in Building 10. During this 
next discussion, participants will share 
examples of strategies they have used or 
observed in specific classroom situa­
tions.
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(Visible Knowledge continued from page 9)
Cecilia says, “The CSUMB group will also 
help VKP take part in the national discus­
sion on outcomes based education.”
Renee Curry’s research examines how to 
make visible to students the prep work and 
knowledge she herself brings to each class 
in the “Race, Colonialism and Film” course. 
She asks if students understand a film better 
if they go to websites and resources she 
herself draws on in her scholarship. Renee 
asks, "Do they learn more or better or more 
substantially if I lecture to
them or if they do it [the 
background research] them­
selves? Looking at whether 
students are learning, and 
how they're learning and how
we know they're learning is crucial to what 
it means to be a professor,” says Renee.
Renee has created "Visible Knowledge 
Portfolios" for her students to reference and 
contribute to when preparing to view a film. 
In the first part of the semester, she and the 
students spend the first hour of class en­
gaged in conversation about the films and 
the credibility of the websites. Students now 
come to class, says Renee, "with some in­
formation already under their belts."
“I kept thinking making knowledge visible 
had something to do with the content of the 
course and, ultimately it does, but it had 
something to do with making the process of 
acquiring knowledge visible to our students 
so it's not such a huge mystery and so they 
can do it themselves. I took it out of the 
ivory tower." She adds, “Those of us who 
really love what we do" says Renee, "are 
constantly looking for new ways to study 
[our] own pedagogy."
Encouraging self-examination by teachers 
is a prominent component of Christine 
Sleeter's teaching in Multicultural Educa­
tion. Christine is focusing on the Multicul­
tural Curriculum Design course in the Mas­
ters of Arts in Education program. One aim 
of this course has been to help teachers rec­
ognize their own assumptions, lack of
knowledge or ideologies about what they 
think is worth teaching when developing 
multicultural curricula. "It's been real hard 
for me to try to figure out how to push peo­
ple beyond the bounds of what they already 
know and to try to push them in ways that 
... [are] expanding their conception of what 
they even could be teaching," says Chris­
tine.
To tackle this problem, Christine says she 
was helped by the VKP suggested readings 




select a concept 
or skill (i.e. big 
idea) around 
which to develop multicultural curriculum. 
Christine reports that this assignment has 
challenged students’ thinking more than in 
any of her previous classes in which she 
attempted to have teachers construct multi­
cultural curriculum.
Christine’s research asks 
"what it means to identify 
the perspective from which 
any body of knowledge 
comes and what it means to
think of teaching in a way that incorporates 
multiple perspectives." She says being in­
volved in VKP and going through the proc­
ess of refining these questions has "been 
helpful to me... because it's really forced 
me to think about what students are learning 
in relationship to the main thing I am trying 
to get them to learn."
Digital Storytelling Videoconference
One of the new "affinity groups" in the 
VKP is on Digital Storytelling. Last fall, 
Rina Benmayor presented at Millersville 
University some of the digital stories pro­
duced by students in the Latina Life Stories 
course. As a consequence, faculty at Mil­
lersville campus have begun a program in 
digital storytelling both on their campus and 
in their local community.
On April 24, Millersville hosted a festival 
of their digital stories and a videoconfer­
ence on related pedagogy issues for the four 
campuses of the VKP Digital Storytelling 
Affinity Group - CSUMB, La Guardia 
Community College (CUNY), and Youngs­
town University. The videoconference’s 
purpose was to engage VKP faculty (and 
other relevant folks at their campuses) in a 
discussion about the use (both presentation 
and production) of various types of digital 
stories (i.e., autobiographies, biographies, 
community histories) in the classroom, 
with a particular focus on how the research, 
production, and presentation of such multi- 
media projects promotes critical literacy 
and deepens student understanding of self, 
history and culture.
VKP at Georgetown is developing a Digital 
Story page on the web, and next October, 
Tracey (Millersville), Bret Eynon (La 
Guardia CC), Cecilia O’Leary and Rina 
Benmayor will be presenting a panel on 
Digital Stories and Pedagogy at the Oral 
History Association annual meeting. Each 
of them uses this 




Christine Sleeter's Culture, Difference and 
Power, Renee Curry's reflective examina­
tions on the profession of teaching, Rina 
Benmayor’s research in demystifying the­
ory for students and Cecilia O'Leary's lead­
ership all serve well to illustrate the com­
mitment and work at CSUMB to intricately 
weave together the concepts of diversity 
and making knowledge visible.
The group will also be completing a VKP 
Web page this Spring that will feature 
threaded discussions of topics covered at 
their monthly meetings, as well as fundrais­
ing for the additional funds needed to sup­
port the group's work in years three to five 
of the project.
(With thanks to the VKP -webpage and 
Kelly Hamilton-Bracy of the VKP newslet­
ter.) S
VKP has forced me to think about what students 
are learning in relationship to the main thing 1 am 
trying to get them to learn.
Christine Sleeter
Those of us who really love what we do are con­
stantly looking for new ways to study [our] own 
pedagogy."
Renee Curry
(TLA Lit Lunch on Email continuedfrom page 12)
As the group discussed the content of email 
messages, Troy reminded us that “the more 
complicated the content, the less reliable the 
message. And the context is critical. If you 
know what you mean, but the receiver 
doesn't understand the context, then don’t 
send it. A joke, for instance, can get misun­
derstood. And if you feel emotional about 
the subject of an email, then email is proba­
bly not the right medium to use. Pick up 
the phone instead.”
“Time,” Troy also reminded us, “is also 
critical. Give yourself time before you 
press ‘Send.’ Go back later and check what 
you’ve written. The more time you give 
yourself to reply, the less danger there is in 
miscommunicating. You can write back 
and say you need more time to think about 
it before you respond.”
The group saw a need for guidelines in the 
community about email communications 
and decided that this discussion needed to 
continue, since the issues are extensive and 
the policies at CSUMB are not developed. 
A round table discussion was suggested.
Troy welcomes our questions and com­
ments about email ethics and etiquette, and 
will send you handout materials from the 
workshop. Just email him. ®
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Collaborative Technology Projects
WLC and the CSU-Teleste Virtual 
Lab Project
By Gus Leonard
Yoshiko Saito-Abbott and I are participat­
ing in the CSU-Teleste Virtual Language 
Lab Project. Faculty from several CSU 
campuses and the language lab directors 
from those campuses are developing con­
tent and distribution methods for Less Com­
monly Taught Languages (LCTLs). "The 
California State University and Teleste 
Educational, Ltd. have established a two- 
year partnership to investigate, experiment 
and develop an interactive multi-campus 
distribution system via web technologies for 
the delivery of foreign language instruc­
tion. " http://www.calstate.edu/csu-vll/
The project is supported by a collaboration 
between the CO and Teleste Educational 
(Now DIVACE OY. They reorganized their 
educational division this fall http://edu. 
teleste.fi/). The project began in the spring 
of 2000 and is to run through Spring 2002.
In the initial phase of the project, two lan­
guages were selected to develop content- 
French and Japanese. CSUMB is participat­
ing in the Japanese project along with CSU- 
Long Beach, San Diego State University 
and CSU-Chico.
At this point, we are winding up work on 
the project and preparing to teach the course 
in Fall 2002, using a variety of technolo­
gies, including Voice Over Internet Proto­
col, to allow synchronous and asynchronous 
class and office hour meetings with students 
scattered over the four campuses.
Future renditions of the project will include 
other languages and other campuses in the 
CSU-system. Si
ESSP Collaborates on “University 
Research Support for High 
School Science Teachers”
By Kani Blackwell
A unique collaboration exists between a 
very savvy technological scientist, Henrik 
Kibak in ESSP, and a veiy down-to-earth 
social scientist or your everyday teacher 
educator, Kani Blackwell in Teacher Edu­
cation. Henrik, as P.I. of the elephant seal 
grant, "University Research Support for 
High School Science Teachers" had prom­
ised the National Science Foundation to 
deliver innovative science curriculum for 
high school students via the world wide 
web. I, as project and program evaluator of 
this huge undertaking, became a quiet (well, 
not so quiet) observer, recording and col­
lecting data through video and digital cam­
eras, studying the website, images, radio 
cam, and interfacing with multimedia, as 
well as with elephant seals. I was able to 
bring real life experience and expertise 
from the perspective of students, teachers, 
and the nature of schooling. But I was also 
able to improve my own technological 
skills while partnering with a fellow col­
league who could not only build his own 
server, but who “invented' his own high- 
quality digital video camera to record ele­
phant seals at Ano Nuevo Island. Collabo­
ration took “teaching and learning” to a new 
height for both Henrik and me. ®
Faculty Collaborate to Offer 
Distributed Learning
By Dan Granger
Faculty on campus work together in many 
ways to deliver distributed learning. The 
distributed Liberal Studies program only 
exists because of collaboration. Most of our 
institutes are contributing courses to the 
program.
Many of the faculty involved in online 
course development have moved into the 
scholarship of online learning. Rafael Go­
mez and Maureen Bowman gave a presen­
tation at the Syllabus conference in Boston; 
Terri Wheeler has developed a children's 
literature course with a full service learning 
component; Betty McEady, Maureen Bow­
man, and I gave a presentation at last year's 
WASC conference, and were invited back 
to present again this year.
A number of faculty are talking among 
themselves about teaching and learning 
online, like Adrian Andrade, Rafael Go­
mez, Donaldo Urioste, Yoshiko Saito- 
Abbott, and others. Terence Ahern has 
written an article on ways to use “learning 
objects” in online courses, and he wants to 
work with other faculty exploring new ways 
of using the online technologies.
And this is just the faculty! University of­
fices from SOAR and University Advance­
ment to Admissions, Financial Aid, Regis­
tration, Advising, and ASAP are all work­
ing together to use the technology to pro­
vide seamless support to ALL CSUMB 
learners, whether on or off campus. There is 
a lot of planning and collaboration going 
into all of these projects, which could not 
otherwise be successful. ®
“Why shouldn’t there be an atmosphere of camaraderie, op­
portunities for companionship alternated with solitude in the 
course of a normal university day? And why shouldn’t the 
spirit of the institution ...be: whatever you need to do to get 
your work done, do it; and help each other. ”
Jane Thompkins, “The Way We Live Now”
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